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Abstract:

The Communicative Teaching Approach (CTA) has become a critical methodology
for promoting effective learning in English language education. This method
prioritizes interaction, practical language use, and authentic communication over rote
memorization and grammar-centric instruction. A more engaging and meaningful
educational experience is facilitated by CTA, which prioritizes the communicative
requirements of learners. This paper investigates the principles, advantages, and
obstacles associated with implementing CTA in various educational environments.
The study illustrates how CTA improves language proficiency, fosters learner
autonomy, and equips students for real-world communication by thoroughly
examining literature and case studies. The results emphasize the importance of
institutional support and teacher training to completely realize the potential of
communicative teaching. Ultimately, this research promotes the pervasive
implementation of CTA to develop English speakers who are proficient and self-
assured in their ability to engage in global communication.
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1. Introduction

Teaching English as a foreign language calls for real objectives since it aims
at facilitating effective learning. Communicative teaching, despite being criticized in
many respects, is recommended to be an approach to attain effective performance. For
this, the concern of the present piece of writing is developing the ideas about the
communicative approach in teaching English.

Summerhill, a famous school in the UK, did not begin the teaching of
grammar until the child was eight or nine. Before then, we concentrated on practical
language to enable the child to communicate his immediate needs, even though he
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himself could hardly write them down on a pad. We knew very well that at eight, the
child is as ready to learn to read and write and study language seriously as a child who
has had a rather bare first four years. Some of our children never had formal language
study until ten or eleven, and then, the urge is there, they learned as easily as if they
had been faced with verb conjugation at the age of five. Students should be trained to
express themselves effectively before appearing for the public examinations, which
would be possible with the use of a communicative approach. A teaching machine is
regarded as a closed communicative activity - the machine being programmed by the
human computer and used in its production stages by the feeble-minded. Human
intervention, backchat, cultural loading, or whatever one wishes to call the difference,
is not factored into the teaching mechanism. But wherever there is an element of
learner decision or a real human teacher, communicative activity must take place.

2. Theoretical Foundations of Communicative Language Teaching

Communicative language teaching (CLT) is an approach that seeks to enable
learners to communicate effectively and appropriately in communicative settings.
With the underlying principles of a functional view of language, communicative
competence, a humanistic orientation, learner-centered learning, and contextualized
learning, the language teaching approach has been developed. The communicative
language teaching has been conceptualized to be different from the traditional
approach. Taking some basic principles as the fundamentals—the principle of
communication, the principle of redefining communicative competence, the principle
of establishing a learner-centered environment, the principle of contextualized
learning and authentic activities, and the principle of task-based instruction and
learning theory, communicative language teaching has tried to hatch a new and active
way to language teaching and learning.

Language is used to communicate, and one uses it best when one selects the
appropriate language and responds accurately in each particular context. This, of
course, involves taking into consideration not only the sentence one is producing but
also the speech situation within which it is being circumstantially produced.
Communicative competence in any language involves these five main areas:
grammatical competence, sociolinguistic competence, discourse competence,
strategic competence, and public culture competence. Communicative language
teaching activities are characterized with real-life situations, 'authentic' language used
by native speakers. Basically, any approach deriving from a communicative model
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should be considered to all intents and purposes as CLT. In our language learning
material, students receive a variety of inputs, both written and aural, drawing on a
studied or known vocabulary base, that should provide exposure to a significant
percentage of the words.

2.1. Key Concepts and Principles
Theoretical Foundations
2.1.1 Communicative competence.

To be functionally communicatively competent means to know how to
combine linguistic units into entire speech messages, to arrange the reception and
transmission of information, guided by the norms and rules of verbal behavior and
stylistics, to perform speech functions, orientate in speech situations, and engage in
dialogue, and to be familiar with the culture code of communication.

2.1.2 Communicative motivation.

Motivation to learn a foreign language as a means of communication can
occur as a result of a multistage process of difficulty in language education at different
stages: from the pronunciation of the first words by the child, experiencing the joy of
attention and satisfaction with their implementation, to the development of the ability
to perceive and reproduce the flow of long connected texts by listeners using textbooks
on driving a car or depicting a coherent picture of the world in the form of
informational and presentational reports. The ability to generate positive attitudes
from such a scale is seen most clearly in the most explicit and advanced form for
emigrant speakers who have only the complex opportunities of using the language in
a "second language" communication environment. When studying and teaching the
English language, it is primarily necessary to build on the fact that it is a foreign
language that is most widely used as a means of international communication.

2.1.3 Speech learning.

Learning to use a foreign language for communicative purposes coincides
with the learning of other languages in a number of general requirements and
fundamentals. The purpose of learning a language is to develop pupils' / students'
foreign-language connections and expressions typical of a real-life communication
setting and to master skills in their direct use in real speak, listening, reading, and
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writing activities. This is called the approach of communicative teaching in English.
It is fundamentally methodologically different from other traditional teaching
approaches that focus on reading and understanding of English, rather than the
practical use of English in the classroom.

3. Practical Application of Communicative Language Teaching

Practical application of Communicative Language Teaching (CLT) requires
the elements defined up to now, which constitute the basic principles of the method.
So, teachers should always think and design the communication activities within the
limits of their students' abilities, make proper use of situations and communicative
functions, or simple speech acts.

When planning a lesson that involves English lessons as a second language, it
is necessary to overcome the habit of dividing it into parts regarding only individual
language issues. Having only one language activity at a time is something to be
avoided, as it is typical of the Audiolingual Method. It is essential during our meetings
to illuminate the communicative intention of each of the activities, to always set them
on a parity level, and to spread the time in such a way as to maintain the connection
between speaking activities, listening, reading, and writing - understanding and
production at sight and in writing.

In the communicative approach, speaking and listening are constantly
practiced, both in oral and written form (composition), through activities motivated
by reasons close to the actual interaction of speakers in specific situations. The objects
to be taught are structurally introduced, but they are not described a priori, since it is
the learners who internalize them after having practiced them and desiring the
grammar to define the personal and linguistic procedures like those already used.

In planning the lessons, there are three fundamental issues that should help
much in order to realize a real integration among communication, activity, and
grammar once the actions and the proceedings that the lessons have to develop have
been defined. First of all, it is necessary to verify what the specific communicative
competences are as necessary for the mediators that require a certain module, being
then able with an estimator to catch us with our students during the communicative
game. Going on, once the specific communicative action has been identified, we
should think about its realization and consider the actions, attitudes, and knowledge
that are necessary for a single communicative situation, single communicative
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function, and a communicative movement inside it. Each situation has particularities
that must be taken into account in both production and reception.

3.1. Lesson Planning and Design

Once the overall objectives have been stated, the teacher can then plan the
specific content, building activities which will direct the students towards the target
language, as well as provide practice of other elements of language which are needed
to prepare students for the communicative activity. This pre-activity stage is thus also
vitally important and will be reflected in the way a lesson and lesson plan are designed.
Setting an overall objective often means combining language and skills elements. To
set a communicative objective, it is best to decide on the situation in which the new
language is to be used. In other words, the teacher can ask, "If my students saw or
heard this target language in use outside the classroom, who would they be talking to,
and what sort of situation would this be part of?" Once the general and specific
objectives have been decided, the teacher can think about the various language and
skills elements which need to be covered in the activity.

The presentation is the means by which the teacher exposes the students to the
language and skills needed for effective completion of the activity. It is an important
stage in a lesson, as this is where the students "pick up" language which they will need
for their practice to be successful. Activities used at this stage must be engaging and
motivate the students to concentrate and tune in to the language or skills which the
teacher is going to present. We can use a number of different techniques to make the
presentation stage effective and to involve all members of the group. It is important
for the teacher to remember that while the presentational materials may be lively and
interesting, the prime focus should be on the language content of the material. Also,
the presentational activity should allow for a focused and orderly introduction of the
new language.

4. Assessment in Communicative Language Teaching

In evaluative terms, communicative demonstrable ability correlated with the
most recent historical assertion of the concept of test should be applied. Thus,
assessment, in general, is considered an essential and natural component of teaching
focusing on learning the revisable and pedagogic approach to methods of teaching.
Evaluation should occur as regularly as possible throughout the study of language in
all the four areas of listening, speaking, reading, and writing. Language competencies
should be assessed severally by two or more exams in the first semester.

ISSN:2582-8487 76


http://www.ijtell.com/

# V' X Blue Ava Ford Publications
International Journal of Trends in English Language and

Literature (IJTELL)
An International Peer-Reviewed English Journal ;ISSN:2582-8487
Impact Factor: 7.589 (SJIF);www.ijtell.com Volume-5, Issue-3;July-September(2024)

The predominant concern with testing as it relates to testing learners' ability
is the assessment of communicative language portrayed in terms of either designed
competence or as an arguable ideal. Since not all people agree upon testing
communicative ability, there is a need to discuss the approaches available for
understanding achievement and language aptitude. Hence, communicative language
teaching advocates that assessments be carried out in a communicative approach, thus
stressing the importance of a program based on effective communication. It is also
argued that testing and assessment must be conducted in such a way as to examine the
system of learners' knowledge underlying their performance in the four skills of
language; thus testing this knowledge rather than just eliciting performance, as in the
traditional error correction technique, must be the objective. In other words,
assessments are approached in the attempt formative as well as summative in
communicative language teaching. The traditional approach is one that requires
teachers to gauge the extent to which children have learned tons of disconnected,
unordered concepts during the past chapter in order to begin drilling still more
disconnected, unordered concepts in the current chapter.

4.1. Formative and Summative Assessment

The term assessment in a teaching process can be identified with two
definitions of difference and when teachers are going to give a grade to their students.
This definition has two terms and differences, namely formative and summative.
According to Anwari, formative is an assessment given to measure the ability of
learning and students who run the process of teaching time. Formative assessment is
commonly known as an assessment given continuously. This assessment is based on
its function is to find out the students' readiness and whether the goal of the learning
process and the achievement of the students' ability with which to enable students to
learn comprehensively, systematically and continuous. While summative according to
Anwari is the assessment given to measure the ability of learning and students who
have completed the learning process in which the test was given not during the
teaching, but rather at the end of the course.

Formative assessment is done every day and can take the form of observation,
oral agreement, written work, presentations, an implementation of materials,
homework, and project work. Good teachers will perform formative assessment,
monitor, and adjust instructions to meet all students' learning. The student can be
provided the learning about grammar, vocabulary, speaking, writing, reading, or
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listening that the students are to group 4 (four) to 6 (six) persons and are given a topic
of material that can develop other materials of English. while the other groups are
made with a certain assignment such as advertising on product materials are given.
Teachers also monitor control and assess teaching materials suitable for discussing
and developing an effective learning implementation.

5. Technology Integration in Communicative Language Teaching

This study introduces the use of technology integration (T1) in an output-based
language teaching (OBLT) framework. By connecting the output-based approach to
the computer-assisted language learning (CALL) paradigm, the framework sees
teaching as the process of guiding and enabling productive language use. The steps in
the TI-OBLT model suggest that learners be given relevant vocabulary in an
environment where output occurs. Hence, opportunities for lexical item and output
interaction are produced. This study also describes computer tools, applications, and
digital resources that effectively address the principles of TI programs, providing an
overview of pedagogical functions and ways to integrate technology into
communicative classroom environments.

Digital communication is becoming common for contemporary language learners,
offering a source of both autonomous and communicative language practice.
Traditional lectures or methods tend to confine learners to textbooks, comparatively
isolated from authentic environments and the target language. If language learning
emphasizes communication, speaking and writing activities should dominate the
classroom setting. Even in EFL syllabus development, external projects continue to
prioritize the communicative language teaching paradigm which supports learning by
means of social interaction. Computer-Mediated Communicative Learning hence
supports the function of the Communicative Approach in English as a Foreign
Language (EFL/ESL) classes, mirroring appropriate language use. The following
section presents technological tools and communicative communication facilities
within the framework of communicative language teaching.

5.1. Digital Tools and Resources

There are many digital tools that can be used in combination to provide
communicative language teaching and support good teaching and learning practice.
As the implementation and maintenance of networks and servers lies beyond the remit
of most language teachers, however, we will focus on free tools that enable
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practitioners to enrich teaching, learning, and communication in educational contexts.
These digital resources are available on the web and enable members of the distance
learning community to share multimedia and to engage in adaptive communication in
real-time or over extended periods of time, so as to gain proficiency in a foreign
language and knowledge of foreign cultures. With digital resources, it is possible to
negotiate and construct meaning together, bridging differences in culture, language,
and intercultural norms.

While it is not within the scope of this study to name specific resources, we
will concentrate on services and tools that enable a communicative approach to
language teaching. E-learning can be implemented in most digital networks: very
often, all you have to do is add the tools and resources to your own homepage or link
to other available resources on the web. It is important for teachers to critically
evaluate technological resources before using them, not only in terms of viability —
which is generally easy to ascertain — but also with reference to pedagogical
considerations. The features of these tools are constantly being updated and new
features appearing, so this chapter aims to highlight features and provide suggested
activities rather than definitive procedures.

6. Cultural Competence in Communicative Language Teaching

Effectively communicating is not just a matter of language, it is culture and
language reflects a social system. So communicative language teaching must
incorporate teaching that respects cultural competence. It should stress that ideas in
the classroom should harmonize with norms and must blossom to go beyond the
simple classroom of communication. Every language teacher has a responsibility, at
some level, to encourage society in general to embrace and construct an educational
foundation in the level of cultural diversity around them in a productive manner. A
big part of foreign language teaching deals with culture stuff like manners, politeness,
apology ways, and like of a society. Awareness of culture is essential if a greater level
of comprehension is achieved. Each region has its own characteristics, uniqueness,
and includes social beliefs that sometimes form the basis of communication. John
Gumperz sees a culture associated with the attitude and behavior of strategy. Scott,
Dawn, and Andrew also write that culture provides a framework of communication,
notably both the talk is about shared values, beliefs, goals, and behavior of creation of
the context of a particular culture.
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One important factor that also needs to be considered in learning
Communicative English is cultural aspects. This is as important because people have
been socialized in their own unique culture. Therefore, when they talk, sometimes
their statements refer to their culture. Because, according to Risdiyanto, the stereotype
is not easy to eliminate. No one wants to love their own culture. They will defend it.
Most educators understand the importance of promoting multiculturalism and notions
of diversity or cultural difference. It is a part of their everyday narrative. Cultural
sensitivity is suggested. Such notions promote the idea of inclusion. These appear in
materials development, anti-racism rhetoric, multicultural music and drama activities,
anti-discrimination days, and many mainstream courses in language education. It is
crucial for language teachers to be able to understand students in order to provide an
optimal learning environment, especially for students who learn language effectively
and accurately. From the previous explanation, it can be concluded that an effective
learning process has a goal that is to be able to enable students to use their language
skills while also good culture - common consciousness shared between teacher and
students. Language and culture are interconnected and mutually dependent. Language
and culture are indispensable, therefore in helping students to master a language, it is
necessary to provide an understanding of the culture.

6.1. Understanding Diversity and Inclusion

Communicative language teaching (CLT) proceeds from the fundamental
position that language is a projection of the social context and that acquiring - not just
learning about - meanings, behaviors, and pragmatics is the core purpose of education.
In this approach, understanding and respecting diversities are not only key values
fundamental to education, on which fundamentals the teaching of languages must rely,
not only an indispensable requisite to the inclusion process; they are an essential part
of the method itself, aimed at attaining the objectives of relating and interacting with
the other in ways that will allow to more effectively and respectfully communicate.
There are several perspectives from which we can frame diversity and inclusion
depending on the aspects of the teacher's role one focuses on. We can define a series
of steps teachers might consider in their classroom pedagogical relationship in order
to positively respond to such diversity.

Developing cultural competence is important since it can facilitate effective
communication and relationships between people. This is particularly significant as
the growing interconnectivity of the 21st century has meant that on a daily basis many
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people are moving between varying degrees of different cultural contexts. Cultural
competence is relevant for anyone who finds themselves in these kinds of intercultural
relationships and is particularly important when such relationships are characterized
by an inherent power differential, such as that between a language teacher and a
language learner. Psychologists describe diversity in any context not just in terms of
cultural and cognitive diversity, but also in terms of arbitrary social and cultural
constructions which guide evaluative or normative judgments about people, objects,
or behaviors.

7. Professional Development for Communicative Language Teachers

As communicative language teachers strive to remain informed about the
current state of the art of foreign or second language teaching, they will naturally look
for ways to stay "up to date.” This means that they should remain informed about
developments in the field, continue to take advantage of possibilities to further
professional knowledge, and seek improvement resources and expertise. Clearly, these
goals should be considered for their application to continuity of professional growth
overall in the teaching and learning community. Assuming that motivating first
language teachers to continue professional development on a voluntary basis is a
perennial challenge, motivating second language teachers will be equally challenging
but perhaps more urgent given the rapidly expanding demand for their instructional
services. Whether communicative language teaching is supplemented with attention
to language use and reading strategies among other areas or more narrowly defined to
concentrate on the dual focus of form and meaning, the aim of much language teaching
and much language teacher training is to find ways in professional practices to
systematize and enhance learners' capacity for positive self-expression and language
use.

In order to ensure that communicative language teachers from all countries
are offered relevant professional growth resources, individual teachers are
encouraged, insofar as their economic implications allow, to seek assistance from their
Ministries of Education or national teachers' organizations or other conduits to receive
salient information on this topic. For example, communicative language teachers can
benefit from access to research and read about talk-and-gestures activities that are
setting a new trend in instructional strategies. To this end, study to remain current in
pedagogical skills and maintain an ability to attentive in learning for modern Networks
is a goal of interest that can be acquired throughout one's life. In the interest of further
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advocating networking, new language and culture training resources and research-
based practices are developed for personnel who work with incoming university
student groups, and further networking activities—still in the concept development
stage—are planned.

7.1. Continuous Learning and Growth

We would like to conclude the first volume of the AsiaCALL On-Line Journal
with a focus on professional development for teachers. We are language teachers and
are aware of the growing and changing nature of our field, from the language to the
technology to our clientele. Professional development is something that is often talked
about but may seem elusive for many, especially in developing countries. We would
like to encourage teachers of language as well as program supervisors to engage in a
process of continuous professional development. We believe that learning a language
is a lifelong process. Similarly, growth in our ability to teach effectively
second/foreign language learners is a process. As such, growth is not accidental or
coincidental but a choice that we need to make again and again.

What are some of the strategies language teachers can use in pursuit of
excellence? First, we can continuously expose ourselves to what is happening in the
field of our target language. Understand the recent shifts or changes in teaching
approaches and theories. Read language journals and refresh yourself on why you are
doing what you do, or why some approaches should be discarded. An obvious strategy
is to take a course in the very language that you teach or aspire to teach. This is why
AsiaCALL would like to encourage you to take time out of your busy schedule to
communicate effectively with our English teachers who are also anxious to gain more
experience.

8. Conclusion

Effective language teaching is not necessarily about using the target language
correctly or accurately, but rather about achieving effective and successful learning
outcomes. Communicative language teaching focuses on the communication of ideas
and messages through activities that learners find meaningful. This approach
emphasizes the use of language in a meaningful and creative way, which is what many
learners desire.
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Communicative language teaching is used as an approach to language
teaching, while still acknowledging and incorporating other traditions and theories. It
places a greater emphasis on insights from learning theory, rather than solely focusing
on teaching methods. Ultimately, communicative language teaching follows the basic
principle that knowledge is the starting point, but the ultimate goal is for learning to
take place.

English is taught and learned by students as the most widely spoken language
in the world. It is learned for the purpose of communication by non-native English
speakers. Communicative language teaching can be effective for teaching and learning
English. As Jim Scrivener states, it can produce effective learning outcomes if it is
developed and used creatively by teachers. This approach is effective because it
involves a shared exchange of information between the speaker and the listener. It is
a process that takes place in the context of informal cooperation and involves active
participation.

Communicative language teaching is distinguished by the use of technology,
such as recording speech on tape or disc. The speaker conveys the message through
their speech, while the listener makes an effort to understand and interpret the topic
and purpose of the conversation. It is important for teachers to effectively present
communicative language teaching to their students. They should create a classroom
environment that is supportive and encouraging, in order to enhance the effectiveness
of the teaching and learning process.
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